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English Policy

This policy outlines the Castle Bromwich Infant & Nursery School approach to teaching,
in relation to English. The policy should be read in conjunction with the Early Years
Foundation Stage Framework and the 2014 National Curriculum for English. It sets out
the rationale for teaching each area of the English Curriculum and specifies the skills that
will be developed, for the majority of pupils in each year group.

Vision

‘Teachers should develop pupils’ spoken language, reading, writing and vocabulary as
integral aspects of the teaching of every subject. English is both a subject in its own right
and the medium for teaching; for pupils, understanding the language provides access to
the whole curriculum. Fluency in the English language is an essential foundation for
success in all subjects.’ (National Curriculum English, 2014, Pg. 10)

The National Curriculum (2014), clearly states that teaching English language is an
essential role of a Primary School.

At CBINS we believe in a high quality, creative English curriculum, which gives children
the best possible opportunities to become confident, literate, successful members of
society; with a deep love and understanding of English language and literature.

Aims

* We believe the development of Literacy skills is central to improving a child's life
chances.

* Teachers have high expectations for all children to achieve and enjoy English
and to be able to use the skills they have acquired in a range of contexts.

* We strive to ensure all children can communicate clearly in spoken and written
form and become masters of language.

* Rich texts are at the heart of our teaching and a love for reading is promoted
throughout the school.

» Teachers use inspirational ideas to engage children in work; providing
memorable experiences, bringing topics to life. A clear purpose and audience,
either real or imagined, are used to launch a unit of work.

* We value and celebrate diversity in culture and language.

»  Curriculum coverage is carefully monitored by the Senior Leadership Team to
ensure all staff are delivering the quality creative English curriculum; in line with
our vision statement.

National Curriculum and Programmes of Study 2014
The English programme of study is based on four areas;
Spoken language

Reading

Writing

Spelling, grammar and punctuation

It gives detailed guidance of what should be taught, at each Key stage under the
following headings; Spoken language Reading:

Word reading/decoding

Comprehension Writing:

Transcription,

Spelling,

Handwriting and presentation,

Composition,
Vocabulary



Grammar and punctuation
By the end of each key stage, pupils are expected to know, apply and understand the
matters, skills and processes specified in the relevant programme of study.

This is the essence of the English mastery curriculum.

EYFS (FS1 and FS2) and Key Stage One (Years 1 and 2), children learn to speak
confidently and listen to what others have to say. They learn to read and write
independently and with enthusiasm. They learn to use language to explore their own
experiences and imaginary worlds. Children are given opportunities to speak and listen
throughout all subject areas.

Each year group will cover a balance of Narrative, Non-Fiction and Poetry text types.

We use the National curriculum 2014 to support our coverage of English skills. This is
then supported by the key principle of Talk for Writing (Pie Corbett/Julia Strong),
which underpins our planning and delivery of English; from Nursery to Y2. This
involves making explicit the processes and thinking involved in the writing
process so that ultimately they can be internalised and applied by children in their own
writing.

Talk for Writing is embedded in every phase of the ‘“Teaching Sequence’ and used
frequently both within English lessons and across the curriculum.

All Teachers’ are required to use all the Talk for writing books/documentation, to
support their planning and delivery of English.

The main principles of Talk for Writing are;

1. Book-talk - the extended opportunity to use talk to explore children’s personal
and collective responses to a text as readers.

2. Writer-talk - the articulation of the thinking and creative processes involved in all
stages of the act of writing; talk that helps children to think and behave like a
writer (and consider themselves to be one).

3. Storytelling and story making - This involves the learning and repeating of oral
stories, building children’s confidence to develop them through telling and then
extending that development into writing; later creating ‘new’ stories orally as a
preparation and rehearsal for writing.

4. Word and Language games - Talk games and activities are used to develop
vocabulary, punctuation, spelling and grammar, as well as looking at writing
structures. This is referred to as ‘Mental English’

5. Role-play and drama from the Primary Framework are used- ‘hot seating’
‘conscience alley’ etc.

6. Editing, proof-reading and publishing writing

Spoken language

Developing strong speaking and listening skills is fundamental to the teaching of English
at Castle Bromwich Infant & Nursery School. Teachers place a high emphasis on spoken
language and plan for the discreet teaching of skills, as well as incidental learning
opportunities.

Our approach is firmly based on teaching how language changes in different contexts.
We believe children need to develop strong oracy skills to enable them to internalise



language patterns and understand how language changes in different situations. This
enables our children to understand and manipulate language for different purposes and
audiences.

To do this teachers provide authentic contexts, giving children opportunities to use a
range of spoken language. Teachers provide a range of purposeful opportunities through
role play, drama and discussions.

The strong emphasis on spoken language is evident in the Early Years and continues
throughout the school,

+ Teachers model the use of Standard English masterfully, increasing children’s
repertoire of vocabulary and sophistication of spoken English.

» The children are taught the differences between formal and informal talk. We
ensure this is done with care, as we understand language and identify are closely
intertwined. The National Curriculum states that pupils should be ‘taught to speak
clearly and convey ideas confidently in Standard English’ (p10). They should:

» Justify ideas with reasons

» Ask questions to check understanding

* Develop vocabulary and build knowledge

* Negotiate

+ Evaluate and build on the ideas of others

» Select the appropriate register for effective communication

* Give well-structured descriptions and explanations

» Speculate, hypothesise and explore ideas

* Organise their ideas prior to writing

The focus on the spoken word gives children the ability to cope with written language by
discovering:

* How it works;

+ That language changes in different contexts;

» That there are differences between written and spoken English and standard and
non-standard;

* Rules of spoken language;

» Creative thinking and self-expression

Writing

The National Curriculum states that children should;
» develop the stamina and skills to write at length
» use accurate spelling and punctuation
* be grammatically correct

We aim to develop children’s ability to produce well structured, detailed writing; in which
the meaning is made clear and which engages the interest of the reader.

Attention is paid throughout the school to the formal structures of English, grammatical
detail, punctuation and spelling.

Teachers model writing strategies and the use of phonics and spelling strategies in
shared writing sessions.

Guided writing sessions are used to target specific needs of both groups and
individuals. The children have opportunities to write at length, in extended
independent writing sessions, regularly for a range of purposes/audiences; across
the curriculum.



The children are given frequent opportunities in school to write in different contexts,
using quality texts as a model. There are many opportunities for children to improve their
writing, inspired by drama techniques and film clips. They may be asked to produce their
writing on their own or as part of group.

Writing follows the sequence of the ‘Three I’;

Immersion and orientation - this is the stage of the unit where children are immersed in
the text type. Children will become familiar with the language rhythms and patterns that
are involved within the text. It is impossible to write a sentence pattern without being able
to say it. This helps children to internalise the patterns of language, children may refer to
this as ‘talking the text’. Key vocabulary is identified and displayed to be referred to
throughout. It is vital that children understand what words mean, by looking closely at the
text, analysing language patterns and playing with language.

This is where a writer’s toolkit may be created and further exploration into grammatical
features and deeper meanings may be explored. Children may explore other similar
texts; they may draw upon underlying structures and language features of the original
model to create their own version.

Imitating and independent application - using internalised techniques and structures
children now start to imitate and invent a new idea; this may be a character, story line,
text-type etc. At this stage children will move to becoming more independent writers.
Children will be encouraged to write within the same text type, but may choose different
topics that interest and intrigue them.

Modelled, shared, guided and independent writing will be evident throughout this
sequence and will support both independent and groups of children, following teachers’
formative assessments.

Assessments will inform shared writing and will inform the groups that are needed for
guided writing.

Stages do not have a time frame, teachers plan around the needs of the children in their
class and the process is cyclical.

Rich texts will be used as a stimulus for the writing sequence, a range of texts may
be used throughout; alongside the main text.

Non-Negotiables — Talk4Writing

=

Establish the three ‘eyes’ across the school — Imitation / Innovation / Invention
Ensure daily shared reading and writing underpinned with daily synthetic phonics,
spelling and sentence games

Establish frequent formative assessment — feedback, feed forward

Allocate key language feature per year group

Allocate oral stories/non-fiction texts per year group

Increase and deepen reading with a strong literature spine Nursery — Y2
Establish a double act with TA’s

Introduce ‘magpie’ ideas so pupils act and feel like writiers

Create a classroom which supports and celebrates writing in role play areas,
working walls, washing lines

10. Provide authentic audiences and purposes for writing with regular opportunities
for publishing e.g. class anthologies, writing assemblies, achievement displays.

N

©o N OAW

All this within a rich and engaging English Curriculum that motivates children to read and write for pleasure!

Example of an Overview of a Unit - Talk 4 Writing (FS & KS1)

Poetry (up to 1 week) Story (up to 3 weeks) Non-fiction (up to 2 Cross Curricular
weeks) Application




Describe familiar & Story - Little Red Model text type — How to grow a
unfamiliar settings e.g. | riding hood How to trap a wolf seedling
local wood, cave, (innovate with other
beach... Model text type — monsters) Text type instructions
Warning/journey
Poems/ snippets Text type instructions | sypject - Science
describing different Focus of toolkit —
settings describing a setting
Short-burst Imitation into taugh itation i !ndepepdent,
_ ght Imitation into Taught | innovation or
observation/playful innovation into innovation into invention
writing independent independent
innovation (hot task) innovation
Daily word and sentence games and activities in context (grammar, punctuation and spelling)
Ensure children have opportunities to write every day. In addition, plan regular opportunities
for independent innovations and inventions

Spelling
At Castle Bromwich Infant & Nursery School, we want our pupils to become fluent and

effective writers; and we believe accurate spelling is a means to that end. Competent
spellers need to spend less time and energy in thinking about spelling to enable them to
channel their time and energy into the skills of composition, sentence structure and
precise word choice.
A balanced spelling programme includes five main components:
» understanding the principles underpinning word construction (phonemic,
morphemic and etymological);
* recognising how (and how far) these principles apply to each word, in order to
learn to spell words;
» practising and assessing spelling;
» applying spelling strategies and proofreading;
* building pupils’ self-images as spellers

A good spelling programme gradually builds pupils’ spelling vocabulary by introducing
patterns or conventions and continually practising those already introduced. Short, lively,
focused sessions are more enjoyable and effective than an occasional skills session.
Spelling strategies need to be taught explicitly and applied to high-frequency words,
cross-curricular words and individual pupils’ words.

Children learn their spellings using a range of different strategy. Teacher’s check
children progress, using dictation and evidence in writing.

Proofreading should be taught during shared and guided writing sessions and links
should be made to the teaching of handwriting.

Spelling at Castle Bromwich Infant & Nursery School

YR/Y1 - Letters and Sounds.

Children will be taught to read and spell tricky words, common exception words and High
Frequency Words

Words will be sent home in phonic phase and HFW booklets initially to learn to read and
then to spell

Year 1 — Teachers Toolkit Spelling Programme.



Children are taught spelling discreetly 2x a week following the planning and spellings are
sent home weekly these will include a spelling common exception words, HFW and
words from teacher’s toolkits. Spellings are tested weekly.

Any child that has not passed the Phonics Screening Check in Y1 will continue to receive
daily phonics sessions in Y2

Year 2 — Teachers Toolkit Spelling Programme.

Children are taught discrete spelling daily for 20 minutes following the Teacher’s Toolkit.
Spellings are sent home weekly these will include a spelling common exception words,
topic words and words from teacher’s toolkits. Spellings are tested weekly.

Staff will use their own professional judgement on how spellings are differentiated for
struggling or SEND pupils

Teacher’s have high expectations of spelling and they choose two or three words that
have not been spelt currently in their writing for children to practice (these are marked
with a star).

Handwriting

Progression in handwriting is set out in the National Curriculum 2014. Children usually
receive four taught handwriting sessions per week using the CBINS Cursive Handwriting
scheme (letter-join). Handwriting work must be within the handwriting books, dated
(long date —i.e. Tuesday 5" March) and marked alongside the child. Children
should then have the opportunity to apply new letters/ joins independently. Reception
and Key Stage One must also use their phonics/spelling planning to support handwriting.
(See Handwriting Policy for additional guidance)

Reading

At Castle Bromwich Infant & Nursery School the reading curriculum takes into account
the wide variety of forms of reading, both in and out of school, how universally valued as
essential tools for the 21st Century, including digital, online and moving image media.
We encourage teachers to develop their own expertise as readers, to create a
community of readers in the school.

When choosing texts, we look for a balance of fiction, non-fiction and poetry. Reading is
one of the most important ways in which children observe and absorb the best language
skills. So, while components, such as grammar and vocabulary are important in the new
curriculum, they will also be taught in a contextualised way, through the enjoyment of
shared reading.

The school’s main reading scheme is Oxford Reading Tree Books supported by
other phonic reading schemes.

Staff give children a mix of ORT, phonic, non-fiction and poetry texts when they change
their home reading books

When children become confident readers, pupils choose their own reading books and
staff encourage a range of quality texts, to support the teaching of reading skills.
Reading pedagogy

Units of work will include rich texts, which will be evidenced on planning. Planned
shared reading sessions will take place, alongside guided and independent
reading.

Guided Reading/Independent reading




Individual Reading Reception

Children are heard read individually twice per week in Autumn and Spring terms. This
individual reading includes home readers, words sent home and assessments are made
for the next sets of words or books. Teachers may also plan guided reading sessions
when appropriate to the learning they are covering. In the summer term children move to
one individual reading session per week and a formal guided reading session.

KS1

Children are heard read twice per week. Once individual home readers and one guided
reading session.

Teachers hear individual children read during early morning sessions before the bell, in
the first or last 15 of lunchtime or occasionally during assembly times. Teaching
Assistants are directed by the teacher as to the most relevant times to hear readers and
to test children on sets of words, assessing when the next set of words should be sent
home.

Children take home HFW, common exception words and phonic phase booklets until
they have learned to read the majority of words.

Guided reading
Whenever possible teachers should ensure that the books they use in Guided Reading
are the same genre, as the text-type they are working on in writing.

- Each group is matched to a particular book at the appropriate phase / stage to match
their reading ability

- Planned sequence of independent and teacher led learning activities centred on
phonics or comprehension. To enable these learning opportunities to be accessed
independently the children are taught phonic games, spelling activities and how to
answer comprehension questions in the first few weeks of the Autumn term. Any new
learning opportunities are taught first so children can access their learning
independently - Questions that the teacher uses are taken from guidance issued by
Reading Leader questions and are directly related to National Curriculum POS

- Teacher’s record children responses to planned questions

Shared reading takes place regularly (preferably daily but at least three times per week)
Shared reading is where the teacher models the reading process to the whole class as
an expert reader, providing a high level of support. Teaching objectives are pre-planned
and the sessions are characterised, by explicit teaching of specific reading strategies,
oral response and high levels of collaboration. The children join in, where appropriate
with the reading of the text. The texts selected are quality texts that reflect the POS.

Reading Corner

Every class has areading area that is inviting and may be themed according to the
learning journey, author reviews, book reviews and reading prompts on display.
Children in Reception, Y1 and those in Y2 who need it, will take home phonetically
decodable texts, in order to support their reading progress.

Grammar

Grammar is most effective when taught in the context of reading and writing;
either in the context of the linguistic demands of a particular genre or the writing
needs of a child.



So, alongside discrete grammar sessions in Y1&Y2, we take a pragmatic approach to
the teaching of grammar and believe effective grammar teaching takes place in
meaningful contexts.

Playing with words, investigations, puns, jokes, and rhymes can all enrich and inform
grammatical knowledge and understanding and develop a genuine interest in how
language works.

Grammar is mapped and taught through talk4writing toolkits

SPaG starters/ games

Teachers encourage children to play with language through short games based on
children’s needs (AFL) and also areas of the National Curriculum to be covered by the
year group. Teachers use the appropriate grammatical meta-language when talking
about writing ensuring children learn the appropriate terms.

Timetables and planning will show evidence of warm up games/ AFL focus on spelling,
punctuation and grammar.

Phonics

We take a whole class approach to the teaching of phonics with a focus on achieving
age expected phase for all. We follow the Letters and Sounds document.

Systematic structured phonics instruction ensures all children are taught keeping up with
the ideal trajectory of ‘Letters and Sounds’ and the pace of learning is appropriately
challenging and no children are held back.

In FS2 & KS1, 5 sessions are taught per week. Any children requiring additional phonics
support will be referred to phonics intervention group and their progress monitored.
Close monitoring and assessment will inform interventions, highlighting gaps early on
ensuring children make accelerated progress.

Learning Environment

Our classrooms and displays are used as learning tools. Using the learning environment,
all skills are transferrable and learning is applied across a range of contexts, ensuring
intrinsic links between reading, writing, phonics, grammar, spelling and punctuation are
made. Children are regularly given time to consolidate learning. Through the learning
environment children are empowered and supported to build independence when
working

We have English rich classrooms, which have evidence of;
» Opportunities for all children to make progress in Literacy learning
* Modelled expectations available for reference
» Current phonic and spelling and grammar objectives are visible
+ Easily accessible reference material such as spelling dictionaries and
thesauruses.
» Each classroom will have a tables set up ready for guided sessions.

Working Walls

Every class has a Literacy Working Wall. This evolves as each day progresses. It is the
public display of the learning process. It clearly displays the long term POS as well as
short term questions.

The steps to success are developed and displayed. They are used to demonstrate to
pupils how they will be able to achieve the learning questions.




Exemplified text-types

Key vocabulary is also displayed, as well as magpie words/phrases.; modelled examples
are regular features of the working wall.

The walls will be split into key phases, mirroring the Talk for Writing approach.

Role and Responsibilities

Subject leaders
The Subject Leaders are responsible for improving the standards of teaching and
learning in English through:
* monitoring and evaluating English
* pupil progress and analysis of data
« provision of English, ensuring the breadth and balance of the curriculum
+ English across the curriculum
» the quality of the Learning Environment,
» taking the lead in policy development,
» auditing and supporting colleagues in their CPD,
» purchasing and organising resources,
* reporting to governors and SLT
* Guidance support and training for parents and carers
+ keeping up to date with recent English developments.

Expectation of all teachers

* Planning covers all English POS throughout the year and this will be tracked

* A high level of presentation is expected across all subjects

» Shared/guided group work is planned for and delivered

*  Writing is produced across the curriculum

» Topics offer children the opportunity to contextualise and apply discrete literacy
learning, for a wide range of purposes and audiences

* There is a written outcome for each Cornerstones topic from Reception to Y2. This
will be a cross curricular piece of work.

* Marking is directly linked to the POS/Learning Intention

« Skills taught in English are reinforced and embedded throughout all other areas of
learning; this is evidenced in all work.

» Assessment for Learning is used in classrooms.

Subject Organisation

English in the Foundation Stage
We believe that communication and language, with opportunities to explore reading and
writing underpins children’s teaching/learning in Nursery & Reception. The practice in
Foundation Stage will follow the DfE curriculum guidance and will work towards the Early
Learning Goals; aiming to meet the statements contained within the goals by the end of
Reception year.
The daily routine will include, planned and spontaneous activities that bring:
* A wealth of opportunities to develop and experience speaking and listening.
» Experiences that develop gross and fine motor skills both indoors and outdoors.
» Daily opportunities to share, enjoy and learn a range of rhymes, songs,
stories and books.
* Immersion in a print rich environment with opportunities to see a variety of written
communication.




» Focus activities that teach children early communication language and literacy
skills.

* Opportunities to use their phonic knowledge automatically in their reading
(and writing), develop positive attitudes to reading and read for meaning
and enjoyment.

Nursery
Phase 1 phonics taught once per week

Daily story time

Daily speaking & listening in key groups

Letter/Sound of the week

Daily nursery rhymes/rhymes

Learning/orally retelling stories x 10 per year

Guided Fine and gross motor activities planned at least 2x per week including dough
disco and moving to correct pencil hold

Reception
Daily Phonics for 15 — 20 minutes

Handwriting taught discretely x 4 per week (15 mins per day session / half an hour of
timetable per day)

A whole class session of write dance once per week

Guided early writing activities 2x in writing books

Cold tasks orally and pictorially / hot tasks orally/pictorially and this progresses to written
tasks once children have further developed their skills

Early writing activities and opportunities will be provided daily — writing table, role play
area, and planned outdoor activities

Class hig books produced with story maps and written work for each story
Learning/orally retelling stories x 10 per year

Shared Reading x 5 per week

Individual reading x 2 per week

Keywords (sent home on cards) and tested x 1 per week

Guided reading once per week from Summer term

Grammar taught in context

Key Stage 1
Daily Phonics (Phonics / Spelling) 15- 20 minutes

Daily discrete Shared Reading x 5/ Book talk

Cold and hot tasks at the beginning and end of a unit of learning
Guided reading once per week (per child)

Handwriting taught sessions four times a week 15 minutes Extended
writing taught across the curriculum.

Learning/orally retelling stories x 10 per year

Grammar taught discretely and in context



Punctuation and grammar games - 5/ 10 minutes 3 - 5 x a week

Children with Special Educational Needs
Quality first teaching underpins all the approaches to teaching and learning.
Children identified as having Special Educational Needs, may need greater
differentiation of materials and tasks consistent with that child’s (Needs Based Plan).
Pupils’ who fall behind are identified quickly and supported through a range of
interventions. These include:

+ Additional Guided Reading Groups with TA

* Language Link

* RWInc intervention

* Individual Reading with Reading Volunteers

+ Additional phonics support (measurable intervention on provision map)

+ Additional handwriting support (measurable intervention on provision map)

Inclusion

All children will be given opportunities to participate on equal terms in all Literacy
activities and due consideration will be given to the principles of Inclusion. However,
priority will be given to a child’s individual learning needs in their needs based plan and
ways to include children in the learning will not be identical.

Assessment, Records and Reports

Progress in English will be monitored through ongoing teacher assessments, for writing
and guided reading records for reading.

Foundation Stage - children are assessed against the Early Learning Goals for
Communication, language and literacy. That forms part of the Foundation Stage Profile.
Year One Progress in phonics is assessed in the phonic screening in May

At the end of Year 2 - SATSs tests are used as basis for assessing formally. Target
Tracker is used to monitor children’s progress term by term across the school from All
Stars to Year 2) whereby children’s progress can be shared and monitored.

Data can be analysed for various groups FSM (free school meals) children, Gender,
Gifted and Talented, Special Needs and Ethnicity to ensure the progress is continually
monitored and reported to the Head teacher/Governors.

Parent meetings are held three times a year, to inform parents of their child’s progress.
Next steps for reading, writing, speaking and listening are indicated on children’s end of
year reports. Regular review and discussions are held with children, to discuss their
targets to enable them to move to the next stage in their reading and writing.

Parents

Parents are actively encouraged to participate in their child’s education by supporting
them in a positive way — both generally and specifically. Examples of this are: reading
with children at home regularly; supporting with home learning tasks and completion of
reading journal.

Resources

A variety of resources are used to support the teaching of English. Each teacher has:
T4W resources
Guided Reading Folder



Letter-join log-in and planning
Letters and Sounds
National Curriculum POS
Individual Reading Folder / Home Reading Folder
Phonics Play — Is a web based phonics support for teachers.
Interactive games, planning and teaching ideas are available for each phase of
Letters and sounds.
Teacher’s Toolkit
Date agreed by the Governing Body: Feb 2018
Policy to be reviewed in July 2020

Appendices

1. Planning for Nursery and Reception

2. Planning for Y1 and Y2

3. Talk for Writing teaching guide for progression in writing year by year

4. Toolkits for teaching
* Teaching settings & toolkit
* Teaching suspense & toolkit
* Teaching dialogue & toolkit
* Teaching description & toolkit
* Teaching opening & endings & toolkit
* Teaching characterisation & toolkit

5. Talk for Writing process
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Writing toolkits — story secrets

The key areas in narrative that children might benefit from writing toolkits are:

1. Characterisation and dialogue

2. Description — people, places, objects, creatures
3. Dilemma - suspense and action

4. Crafting the opening and ending

Don’t work on everything at once — just select a focus. Model ideas, to influence the class
version of a story. Then ask children to work in pairs or individually. Of course, if you are
working with reception children then you need to know the toolkit — how to create suspense
— but the children do not need to know this. However, as children move into year 1, they can
increasingly begin to step outside of writing and understand how specific effects are
created. Story ‘toolkits’ for year 1 children would have fewer key points than year 2.
Translate the toolkits by using ‘what the children say’ and ensure that they are co-
constructed from children’s reading of the model and other examples. Year 2 toolkits might
include some of these sorts of ideas — but remember, keep the toolkits limited, clear and
easy to understand. Your co-constructed toolkits may end up looking like these.

1. Characterisation - you might want to

e Choose a good name

Use a few descriptive details

Talk about their hobby or main interest

Think about how the character feels and why, e.g. angry — or what type are they,
e.g. bossy or shy

Show this through what they say or do

e What is their desire/goal, e.g. she wants a pet

® Develop and change character beginning to the end

2]

8 o

e

2. Dialogue - you might want to

Think about how they feel

Use powerful speech verbs

Use said + adverb

Insert stage direction to show what a character is doing when speaking, e.g. “No,”
he hissed, shaking his head in disqust.

e Use only a few exchanges

3. Description — people, places, objects — you might want to

e Use well-chosen adjectives, similes/metaphor

o Use senses and concrete detail

e Show things through the character’s eyes, e.g. she stared at....
@ Describe only key objects

e Describe settings to create atmosphere

© Describe the weather and time of day



4. Openings — what sort of start do you want?

e & 6 o0 o

Traditional — Once upon a time

Time — Early one morning...

How a character feels — Mandy felt sad.

Character ~ Bill stared at the goblin and smiled.

Setting — The forest was cold in winter...

Action—Jo ran.

Talk — ‘Put that down!’

Use a *hook’ - Usually, John enjoyed walking to school but..

5. Endings — what sort of ending do you want?

Show character’s feelings — Bill grinned.
Comment on what has been learned — They knew it had been stupid...

6. Dilemma - action and suspense

Think about the character’s goal — how will they try to achieve this — and what

‘struggles’ will they meet on the way — conflicts, obstacles and problems. Don’t have
too many!

Decide how obstacles will be overcome.

To build tension and excitement: — you might want to

® © © © © © ©

Balance short and long sentences

Use questions to draw reader in

Use exclamations for impact

Place your character in lonely, dark place

Introduce a scary sound effect, e.g. something hissed

Show a glimpse of something, e.g. @ hand appeared at the door
Use dramatic connectives, e.g. at that moment...

Use empty words, e.g. something, somebody, it

Use powerful verbs, e.g. run, jump, grip, grab, struggle

©Copyright of Talk4Writing 2013
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How the 3 stages of the Talk for \Writing approach
puts formative assessment at the heart of your teaching

» Imitation:  model text—learn text orally to internalise the ( )
language patterns oo

> Innovation: show the children how to innovate on the pattern
through shared
writing and then they write their own version

- |Invention (independent application) children can write this type of text on thelr
own.

Movz from DEPENDENCE _ _

—ae 3. (O INDEPENDENCE

Set COLD task before begin unit

» Observe children as a writers — learning habits
»  Use children’s work to help you decide what features need to be
focused on (mull over cold task/ seek advice of others to help focus
teaching)
= Adapt the unit to fit the need:
o Write/adapt model text to exemplify the features selected for whole class
o Decide what additional features groups/individual children need
What happens on each day of a unit will affect how the next day is taught — therefore planning must
be flexible so it can adapt to fit need.

“Chow

At end of Invention/Independent application stage, set a similar HOT task :
what you

— Can the children use all the features that have been focused on?

Kncw.”

Compare the cold and hot tasks 50 you can see the progress:
= Teacher can assess what needs to be focused on next;
= Children can discuss and log their progress and transfer skills;
s Teacher can assess the effectiveness of thelr teaching.

The logical flow from dependence to independence i Is based on the quality of the formative

assessment that guided the teaching.
© Pie Corbett & Julia Strong: e 1alk-hariting.com

This resource may be reprinted to support In-school training but should not be forwarded to others or used for commercial gain.

DEPENDENCE . INDEPENDENCE
"“‘s?er{r prive gssessment should be hapoening all the +ime: it should
’j"“;"g"\)( ("]-‘ ”i;,'r-’- ,,T 1‘, i l-. T ﬁ'—‘ te»f,:‘u_'{]’rl_),
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Imitaiion siage
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The COLD task drives the teaching and the learning because it
establishes the features to focus on. Observing the children’s
learning behaviours also helps you select the hook for the unit,

“Show
what you

Adapt the mode] text (no more than 450 words) so that it Knaur”

exemplifies the features focused on to set the standard and bulld in
progression.

» Somsonzin school nevds ta avarsee the gnality and £rogeession of this exemplar fey Lso

> 50 that
Progressicn is built in from tzrm to tarm and year to yaar,
Feundation =3 y] —~—-3 Y2 P V3T D YA (5 ====3ys

-
@\f Learn modal text orally

4 supported by text map and actions

Move from participation - > communal retelling — independent retelling

Once the text is Internalised, begin to analyse the text by:

“  Reading as a readey — comprehension ~ to deepen understanding - extend through wider
readingand examples

Reading as a writer — begin to understand the underlying pattern of features

Underpinned and extended by:

*  high expectations “80% Of

» daily word and sentence activities focused on the key vocabufary
features which increasingly integrate grammatical
understanding . Comes. from
deepening understanding through wider examples: reading.’

= insisting on the children doing what they have been
taught ~ sort errors systematically

We set the standards:

Ne barrier is in the teacher’s nead.”
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»  Devise activities to deepen understanding of
o Comprehension of the text — reading as a reader
o The pattern of language of text type being focused on — reading as a writer
“  The language features being focused on — daily word and sentence work

Read ing as a writer- analyse the structure and language features:

» Structure - Plan it
® story mountains —ensure you build in
progression
*  Boxing up ~ co-construct with the class how to
identify the underlying structure of the text: each
box represents a paragraph / section of the

writing
N ¢ Key features
Toolkits
» co-construct the ingredients so the children understand
o » show the children how to choose which to use: “What are the features that

would help make this writing effective?”
= Use everyday language about features so the children understand eg: "Put main
character in a dodgy setting” :

Beware of a plethora of reductive tick-list success critaria
»  Involve the pupils by co-constructing the optional toolkit. The only “you
must” criteria which could be ticked off are the fixed features of the’
basic writing rules (or everyday toolkit) eg
Basic writing toolkit
o Capital letters at beginning of sentences
o Full stops at the end of sentences
o Finger spaces hetween the words
o Write on the line

“Remember to encourage the Children o réad their work
aloud and see if it works.”



Innovation stage

> Use formative assessment to decide what level of innovation in the shared writing is appropriate
and build in differentiation, :

Simple substitution s ? Significant rewrite

{hug closaly) (b2 advanturous)
With young children change class map then draw and retell before shared writing.

Create the right learning atmosphere — encourage creativity — “All ideas are accepted.”
Create a learning routine;

e Innovation is underpinned by daily word and sentence games

»  And daily shared and guided writing (the children should do some reading and writing every day)
¢ Include daily on-screen feedback to model how to reflect on what works

® Encourage children to reflect on their learning

Key taaching point for shared writing

o write a version out first including your key learning
Prepare points
thoroughly for list your key learning points (based on cold task) so you
sharad writing remember to focus on them

o make the learning crystal clear — eg highlight features

o integrate grammar teaching into the process

a end session with children explaining what they have

learnt

Make the learning visible

Use a washing line to display;
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Marking and feedback by

Create an ‘€Veryone wil| succeed’ atmosphere —fear is the enemy
of creativity. No one jikes being judged .
Use response partner approach and train the children to be constructive - to
critical friends

Focus on the effect not the level or disembodied skills

; , “You Can* ‘Upskil!’ a
Remember that the teachers have to know what good writing looks like FRR EOWT Ukl A

) » 5 S § SereenCe
Always get the children to read sheir writing aloud so they hear it .
— @ $eN%SNCES Qualiey
What is helpful: cepends on its Context.”

*  Be positive ~initially focus on what worked well
» Respond sensitively and personally as a reader and then as a writer and comment on how
effects have been achieved
»  Then focus on what needs improving
» Encourage chiidren to jot down learning points
e Teach by illustration SHOW how to improve 3 “Marking is
= Be fussy —insist on what you have taught your
‘ punishment for
Analyse tea:.'”'.-:'r comme,.wt in ‘,?-ui- s:hcc_i and who is doinz all th= work: not invowing
\Af}jirre:l’sat‘he marking on this contmuun‘wi‘ NP the children in
: ’ the process.”
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Shift the focus from secretarial to quality of composition but don't forget
the secretarial - sort secretarial features early on so increasingly the
focus Is on composition, Y

Over time the teacher should do less and the children more.,

TEACHER . CHILOREN
DEPEMDEMCE -~ — ~~mmeee e =3 |NDEPEMDIENCE
= Remember what it feels like to have your work commented on
Tnvolve v Model for children (using real text on screen) how to reflect on their work
the o Read text aloud and hear the impact
oyl . o whatis effective and why?
Children in o what needs improving and how?
the o invoive the children — put them in teacher role
DroCess = Ask the learner what approaches help them.
= Create a dialogue about how the child can progress so that, - “Feedback
over time, each child can begin to indapendently assess how to . should be

progr.ess | . ‘ . threaded
* Marking enables teacher to reflect on how effective their teaching has through
been as well as to focus on what needs to be taught to achieve ' g the
progress. whole unit.
+  Marking should lead to immediate imprevement
MARKING T FEEDBACK —— IMPROVEMENT




Invention stage (independent application)
need revisiting and provide support — possibly mini lessons so that children are involved in selecting
which aspects they need most, rap

Then set the HOT TASK - Opportunity for children to show What they d
have learnt, ‘ what you

Knor™

Then compare the coLp TASK with the HOT Tas <: this enables:

= Theteacherto
O evaluate the effectiveness of their teaching
O assess each child’s progress
o  what needs focusing on in future units - yse assessment to feed forward
The child

o ild to see what progress they have made and what areas may need to be focused on
next

= Parents to see the progress their child is making
@ Senior management to monitor progress and have progress to show Ofsted

Use publishing as the to motivate children to progress,
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